-1156-

Chinese Journal of Clinical Psychology Vol.25 No.6 2017

B K BZX/NES) LBCEAT A RGN AE A

FRANE 2, OMRPRARS, R EJEY, HRN?, il
(1 FEFRAITRE FIR, 555 274015520 RIFE K F SR, 758 250358;3. 7%
IR RS IR, F 274015400 R R F I EMAF SRR FER, Fd 250000)

(HZ] BE BT SRR AFNE SN LB AT AR BINE . F7ik SRR TR R R ML E 2 1T
DO IR A YR R T S5 0 T TR 233 44 /NFRA LA T IEIRA 9 H P AL . 25 5% UM B A oA X4l LR
SXGH RN [ REEAT Ay 9 I i PO P 3 5 Pl 1 IO AT o ISR R TR TG R B R A N 4 LR B G AT
R S7 e T S s AL S 1RO R I A LB AT O BB . ZR 38 FTRE T SC BRI M AN
[ P 2l LA BT o 24 60w SR T -SSR0 28 v S SO0 58 22 A A 3 o LA T o S04
(KiA] B RR; kT N FEdL

HESZES: R395.6 DOI: 10.16128/j.cnki.1005-3611.2017.06.035

The Predictive Role of Mother—Child Relationship on
Aggressive Behavior Among Junior Class Children
HAN Pi-guo'?, LIN Qing—nan’, BIAN Yu—long®, TIAN Yu®, GAO Feng—qiang’
'Department of Preschool Education, Heze University, Heze 274015, China;
*School of Psychology, Shandong Normal University, Jinan 250358, China;
*Department of Computer Science and Technology, Shandong University, Jinan 250000, China
[Abstract]

dren and the modulation of gender on this relationship. Methods: Based on a sample of 233 junior class children from 6

Objective: To explore the predictive role of mother—child(M—C) relationship on aggressive behavior in chil-

kindergartens, a 9—months longitudinal survey was conducted using the Child—Parent Relationship Scale(CPRS) and Child
Social Behavior Scale(CSBS). Results: The early aggressive behavior of children was positively related with these same be-
haviors 9 months later. In the case of controlling the influence of early aggressive behavior, the early M=C closeness was
negatively related with the aggressive behavior 9 months later. Child gender played a moderating effect on the association
between early M—C conflict and later aggressive behavior. Conclusion: The early M—C closeness may negatively influence

the aggressive behavior of children, regardless of gender, but the early M=C conflict only positively predicts the aggressive

behavior in boys.
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