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[Abstract]

out in academic underachievement students with excellent academic achievements of students in Higher Vocational Colleg-

Objective: To investigate the differences in the colleage adaptation, academic emotions and learning burn-

es. Methods: 120 excellent grades students and 91 students with poor academic achievement were asked to complete the
China College Student Adjustment Scale, General Academic Emotion Questionnaire, Learning Burnout Questionnaire. Re-
sults: (DLearning adjustment dimension and career adjustment dimension of China College Student Adjustment Scale are
significantly different for excellent academic achievement students and academic underachievement students(P<0.01); @
All dimensions of General Academic Emotion Questionnaire are significantly different for excellent academic achievement
students and academic underachievement students(P<0.05); 3)All dimensions of Learning Burnout Questionnaire are signif-
icantly different for excellent academic achievement students and academic underachievement students(P<0.001); @ Logis-
tic Regression analysis found that, depression, learning adaptation, negative high arousal emotions, negative low arousal
emotions can predict academic achievement. Conclusion: Adjustment, academic emotion, Learning burnout are significant-
ly different for excellent academic achievement students and academic underachievement students.
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